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ABSTRACT

Teacher's performance is one of the determinants of any educational effort's suc-
cess to the point of the Indonesian national education system's success. Because
teachers are the ones who conduct the teaching and learning process. Theoreti-
cally, some factors influence the performance of a teacher. Therefore, this study
aims to describe and analyze emotional intelligence and pedagogical compe-
tence on self-efficacy and teacher performance in the school environment. This
research was classified into a correlational study with path analysis using a re-
search sample of 155 teachers. The data of the study were collected using ques-
tionnaires. Then, the data obtained from the questionnaires were analyzed
through multiple regression methods. The results show that emotional intelli-
gence, competence pedagogy was included in the medium category. In contrast,
self-efficacy was included in the high category, and teacher performance was in
a good category. The result of this study can be used by the schools and stake-
holders in designing a program or activities to improve teachers' performance.
In designing those activities, the schools and stakeholders should pay attention
to the variables above, since this study reveals that those variables influence
teachers’ performance.

Keywords: Emotional intelligence, pedagogic competence, self-efficacy, teacher perfor-
mance

Introduction

a developed country. The quality of educa-

The quality of education has a vital role in
the development of a country. By having a
good quality education, a country will be able
to have a quality workforce. Furthermore,
with the availability of a quality workforce,
labor productivity will also increase. This in-
crease in productivity will certainly be the
capital for economic growth and social wel-
fare. Thus, the provision of quality education
is a must for a country that wants to become
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tion is influenced by several factors. How-
ever, the main factor that determines the
quality of education is the quality of the
teachers.

This is because the teacher is the person
who is responsible for carrying out the plan-
ning, implementation, and evaluation of
learning processes to achieve the planned
learning objectives. Therefore, the quality of
teachers will affect the outcome of an educa-
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tional process —the better the quality of teach-
ers, the better the quality of education and the
resulting output.

The quality of a teacher will be reflected in
the teacher's performance. Teachers who
have good quality, of course, will automati-
cally show good performance and vice versa.
Therefore, teacher performance is a bench-
mark used to determine a national education
system's success. Teachers' performance in
the classroom will influence the students'
learning process (Murati, 2015, Nagoba &
Mantri, 2015). It means that if the teachers'
performance is good, the students' achieve-
ment will be good. When the teachers are mo-
tivated to teach, it will also make the students
feel motivated to join the class and get in-
volved in the teaching and learning process
(Banda & Mutambo, 2016). In other words,
teachers' performance will influence the
school's effectiveness in conducting the teach-
ing and learning process.

Indonesian national education shapes the
whole human being, a man of character and a
man of intelligence (Suriansyah, Aslamiah, &
Amelia, 2019). It means that education is not
only aimed at making students smart aca-
demically, but education must also be able to
form students who have good character.
Therefore, a teacher's responsibility in Indo-
nesia is not only to teach students about the
subject matter being taught but also to pro-
vide character education.

People believe that teachers are the one
that can influence the students' character. It is
because teachers are role models for their stu-
dents. It means that students will imitate their
teachers’ behavior (Martino, 2009;
Narinasamy & Logeswaran, 2015). Some
studies also found that teachers' behavior will
influence students' achievement and the stu-
dents' characters (Haryanto & Akhirin, 2018;
Kamaruddin, 2012; Mehdipour &
Balaramulu, 2013; Pala, 2011; Alpiyanto,
Hamda, & Dalle, 2012). Teachers’ character
and behavior also influence students’ aca-
demic achievement (Sanda, 2013). Since
teachers have a crucial role in assisting the
students in getting a good academic achieve-
ment and possessing good character, it shows

that teachers have a great role in the educa-
tion system (Mahini et al., 2012); Haghan,
2012; Al-Rowais, 2015; Vandenberghe, 1984).
So, with such a vital role, it is hoped that
teachers will actually have good perfor-
mance. Because only with good performance
can this crucial role be realized.

According to Supriyono (2010) defines
performance as a result achieved by perform-
ing the tasks assigned to him based on talent,
experience, patience, and time. Teachers’ per-
formance will be influenced by the four com-
petencies that a teacher should have. Those
competencies are professional, pedagogical
competencies, personality competences, and
social competences (Kepres, 2003). The peda-
gogical competencies are significantly related
to performance. A similar opinion is also
stated by Gesawasari et al. (2017) that teach-
ers' competence in teaching will mainly influ-
ence their performance. It is because the main
job is teaching (Nabila, 2016; Afalla &
Fabelico, 2020). Furthermore, teachers'
knowledge of the subject matter they teach
also influences the instruction (Welukiamba
et al., 2017).

However, the fact that teachers' perfor-
mance problems are still not optimal. Com-
mon issues in teachers' performance include:
the teachers are not confident of themselves,
are not bitter in the task, are not brave to take
risks, make the device teach just copy-paste,
are not using electronic media, performing
tasks only limited to fulfilling obligations, not
being able to recognize self-skills, not being
able to control self-emotions, not being able to
motivate themselves, and not being able to
recognize other people's emotions (Soslau,
2017).

The teacher's performance and results are
determined by psychological factors. Ban-
dura (Luthans, 2005) presents performance
satisfaction as influenced by one's efficiency.
According to Warsito's research (2004), it was
found that a person with high self-efficacy
will give all the ability he has to achieve what
he wants. With a high self-efficacy, people
will do their best every time they do their job
(Cetin & Askun, 2017). In other words, the
ones who got high self-efficacy normally have
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a high motivation to work (Anwar &
Madhakomal, 2017). According to Mok &
Moore (2019) also specifically stated that
teachers' self-efficacy could help students im-
prove their achievement.

According to Mathis and Jackson (2001)
describe the performance as influenced by
ability. According to Kartono (1996), psy-
chologists are related to emotional aspects.
Furthermore. Suriansyah, Aslamiah, and
Amelia (2019) explain emotional intelligence
has a significant impact on performance.
Those who have emotional intelligence can
motivate themselves to perform better
(Suhaimi, 2018; Alam et al., 2020). Therefore,
this study finds out the relationship between
emotional intelligence, pedagogical compe-
tence, and self-efficacy against teacher perfor-
mance from the problems explained above. It
is hoped that this research will later provide
information that can be used by schools and
other policymakers to improve teachers' per-
formance. Given the significant role of teach-
ers and teacher, performance will affect the
quality of education. The information gener-
ated from this research can be considered in
determining activities that help teachers im-
prove their performance.

Material and Methods

This research is a correlational study us-
ing path analysis. Arikunto (2019) explains
that this method is used to determine the re-
lationship or influence between two or more
variables. Gunawan (2016) further states that
the path analysis model is used to analyze the
pattern of relationships between variables
and to determine the direct or indirect effect
of a set of independent (exogenous) variables
on the dependent (endogenous) variable
(Arikunto, 2019). The research instrument
used was a closed questionnaire, which in-
cluded giving several answers that the re-
spondents could choose from. There are four
questionnaires used in this study. The four
questionnaires were used to measure each of
the variables studied in this study.

The variables used include Emotional In-
telligence (X1), Pedagogic Competence (X2),
Self-Efficacy (Z), and Teacher Performance

(Y). The sample used in this study were 155
teachers at Madrasah Aliyah Banjarmasin
City. The data obtained were then analyzed
using SPSS version 23.

Results and Discussion

The study variables are described in the
form of scores with the highest score is five
and the lowest is 1. The tabulated data from
each research variable is presented as follows
Distribution of scores for emotional intelli-
gence variables, Distribution of scores for
pedagogic competence variables, Distribu-
tion of scores for self-efficacy variables, and
Distribution of scores performance variable.

The average value obtained for teacher
performance is 3.09, which is categorized as
high, with the Learning Planning sub-varia-
ble obtaining the highest average value of
3.46, with many contributing factors in for-
mulating learning objectives in learning plan-
ning according to the curriculum/ syllabus
and paying attention to the characteristics of
students and the lowest sub variable of the
learning assessment with an average of 2.75
with less role utilization of various assess-
ment results to provide feedback for students
about the progress of learning and the mate-
rial of drafting further learning plans may be
due to the lack of variety of methods and
strategies and instruments that correspond to
the learning design.

Before performing inferential statistical
analysis using path analysis, the researcher
conducted several prerequisite tests: the nor-
mality test, linearity test, and homogeneity
test. The prerequisite test is carried out to as-
certain whether the data analysis can be per-
formed using a parametric inferential statisti-
cal test or must use a non-parametric inferen-
tial statistical test. The following is an expla-
nation of each of the prerequisite tests carried
out in this study.

Data normality test results

This test was conducted to determine
whether the dependent and independent var-
iables have normal distributions or not. This
study used the Kolmogorov-Smirnov One
sample method with Asymp Sig 2-tailed such
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that if the significance is less than 0.05, the
data is not normally distributed and vice
versa. The results obtained are presented in
Table 1. Table 1 shows the significance value
(Asymp Sig 2-Tailed) for Emotional Intelli-
gence (X1) was 0.718, Pedagogic Competence

Table 1. Normality test results

(X2) was 0.684, Self-Efficacy (Z) was 0.714,
and Teacher Performance variable (Y) was
0.770. Since all the significant values are more
than 0.05, the data in all the variables are nor-
mally distributed.

One-Sample Kolmogorov-Smirnov Test

Emotional Intel- Pedagogic Self-Efficacy Teacher Per-

ligence (X1) Compe- (2) formance
tence (X2) (Y)
N 155 155 155 155
Mean 121.44 121.47 51.66 58.39
Normal Parame-
tersab Std. Devia- 6.418 6.423 6.066 3.292
tion
. Absolute .058 .056 .053 079
fl\:rf;i’s‘treme DIt positive 048 050 053 065
Negative -.058 -.056 -.034 -.079
Kolmogorov-Smirnov Z .696 716 .698 664
Asymp. Sig. (2-tailed) 718 684 714 770

a. Test distribution is Normal.
b. Calculated from data.
Source: SPSS Output 23, 2020.

Furthermore, the regression analysis
showed the indirect influence of Emotional
Intelligence (X1) on Teacher Performance (Y)

el=0 ¢

through Self-Efficacy (Z). The value of the
path coefficient is shown in Figure 1.

Self-Efficacy
/ - \
1,000 0,995
Emotional Intelligence . Teacher Performance (7Y)
(X1) -
0,995 g3 =10,095

Figure 1. Trajectory Model of Relationships between X1 and Y through Z
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Data linearity test results

The linearity test was conducted to deter-
mine whether there is a linear relationship be-
tween the research variables. SPSS was used

in this study to test for linearity at a signifi-
cance level of 0.05. However, two variables
are linearly related if the significance value is
<0.05 (Arikunto, 2019). The linearity test re-
sult for the variables in this study can be seen
in Table 2:

Table 2. Linearity test results from relationship emotional intelligence (X1), Pedagogic competence

(X2), Self-efficacy (Z) and Teacher performance (Y)

No. Variable Linearity Information
1. X1 dan Z 0,000 Linear
2. X2 dan Z 0,000 Linear
3. XldanyY 0,000 Linear
4, X2danY 0,008 Linear
5. Z danY 0,000 Linear

Source: Data processed from research results, 2020

Table 2 shows the significance value ob-
tained to be 0,000 <0.05, and this means the
relationship between Emotional Intelligence
(X1), Pedagogic Competence (X2), Self-Effi-
cacy (Z), and Teacher Performance (Y) varia-
bles is linear. Thus, the prerequisite test to the
homogeneity test.

Table 3. Homogeneity test results

Homogeneity test results

The homogeneity test is carried out to de-
termine whether the data in variables X and
Y are homogeneous or not. Homogeneous
means that the variables studied have the
same variance distribution. The homogeneity
test results are shown in Table 3.

No. Variable P-value / sig Information
1. X1 danZ 0,977 Homogenous
2. X2 dan Z 0.988 Homogenous
3. XldanY 0.693 Homogenous
4. X2 danY 0.660 Homogenous
5. ZdanY 0.672 Homogenous

Source: SPSS Output 23, 2020

Table 3 shows the total p-value> 0.05, and
this means the data were obtained from a ho-
mogeneous sample. After all the prerequisite
tests were carried out, namely the normality,
linearity, and homogeneity tests, which

showed that the data met the requirements,
the analysis was continued with the path
analysis test.

The analysis of the data provided is sum-
marized in the following image.
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Emotional Intellizance
1)

Pedagozic Compatence
=)
[nformation:
—= : Directrelationship
---=-------3 : [ndirect relationship

3 Performance ()

Figure 2. Analysis of the Relationship Between the Emotional Intelligence (X1), Pedagogic
Competence(X2), Self-Efficacy (Z) and Teacher Performance (Y)

Hypothesis testing

The hypothesis developed to determine
the indirect relationship between emotional
intelligence and teacher performance through
self-efficacy:

HO = there is no indirect relationship be-
tween emotional intelligence and
teacher performance through self-ef-
ficacy.

Ha = there is an indirect relationship be-
tween emotional intelligence and
teacher performance through self-ef-
ficacy.

The criterion for acceptance or rejection of
the hypothesis is if the t table value's signifi-
cance value for n =155, HO is rejected and vice
versa.

The indirect relationship between the
Emotional Intelligence variable (X1) and
teacher performance (Y) through Self Efficacy
(Z) is obtained by multiplying the path coef-
ficient of the direct relationship variable X1 to

Z (P1) with the direct relationship path coef-
ficient of variables Z to Y (P5), namely Math-
ematically 1,000 x 0.995 = 0.995. This means
that there is an indirect positive relationship
between the Emotional Intelligence variable
(X1) and the teacher performance variable (Y)
through Self Efficacy (Z) of 0.995.

The mediation was tested by multiplying
P1 x P5=0.995, while the significance was cal-
culated using the following equation:

Calculate the standard error of the indi-
rect coefficient (Sel5)

Sel5= \/P52.5e12 + P?.SeZ + SeZ.Se?

=,/0,352743

=0,59%4
From the Sel5 results, the mediation rela-
tionship was calculated as follows:

S
Se;s 0,594
The value obtained is presented in Table 4 be-
low.
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Table 4. Mediation variable relationship test results (X1 to Y through Z)

Variable Indirect Relations

Sindirect effect T Informatlon

X1 toY through Z 0,995

Significant

0,594 1,675

Source: Calculation Results, 2020

Table 4 shows that overally the Emo-
tional Intelligence variable has a t count
greater than t table, with a significance level
of 0.05, which means that HO is rejected.
Therefore, there is an indirect relationship be-
tween Emotional Intelligence and teacher
performance through Self Efficacy.

Systematically, the factors that link the
professional performance of teachers are
grouped into four components. First, the in-
put of limited raw elements includes plan-
ning learning according to the curricu-
lum/syllabus and paying attention to stu-
dents' characteristics. Second, the instrumen-
tal component's input includes the ability to
recognize Self-Emotions, such as the correct
fear/nervousness management factor at
work. Third, the instrumental component in-
cludes the ability to master student character-
istics such as talents, interests, and stages of
student development. The fourth involves the
level/magnitude component (level of diffi-
culty of the task) such as liking, accepting,
planning, and carrying out teaching assign-
ments well.

The results of the study are supported by
the results of the previous studies. Some pre-
vious studies have proven that teachers' self-
efficacy influences teachers' performance, es-
pecially in the teaching and learning. The
study conducted by Achurraa & Villardon
(2012) found that teachers' self-efficacy influ-
ences the students' learning. A similar study
was also conducted by Shahzad & Naureen
(2017), who conducted the study by involving
sixty teachers and a hundred students of sec-
ondary schools in Chiltan Town of Quetta
city. They found that teachers' self-efficacy af-
fects students' achievement positively. Be-
sides, Cansoy et al. (2018) also found that self-
efficacy is a strong moderator for the stu-
dents’ achievement. Thus, teachers’ self-effi-
cacy can be a determinant for teachers” per-
formance. It is because teachers’ performance

can be seen from the students” achievement
(Széll, 2013). Another study that proves self-
efficacy positively influences teachers' perfor-
mance is also conducted by Mohamed &
Yunus (2017).

Emotional intelligence, also found by
some researchers, has a positive effect on
teachers' performance. Mehmood, Qasim, &
Azam (2013) found that lecturers' emotional
intelligence influences their performance at
the university level. The study conducted by
Arthi & Sumathi (2016) at private schools that
involved 113 teachers also found that teach-
ers' emotional intelligence has a significant ef-
fect on teachers' performance. Besides, they
also found that gender also influences the ef-
fect of emotional intelligence on teachers' per-
formance. Another study that confirms emo-
tional intelligence influences teachers' perfor-
mance is done by Kaur, Shri, & Mital (2019).
They found that the lecturers” performance in
higher education level is influenced by their
emotional intelligence. Other studies that
support that finding are the studies con-
ducted by Soanes & Sungoh (2019), who
found that emotional intelligence positively
affects teachers' performance.

Some studies also support that pedagogi-
cal competence has a positive effect on teach-
ers' performance. Teachers' competency in
implementing teaching strategies influence
their performance and students' achieve-
ment. Teachers' pedagogic knowledge and
skills positively affect students' academic
achievement (Dhillon, 2014). Teachers' peda-
gogical knowledge and content knowledge
will influence the teaching and learning pro-
cess's effectiveness. A similar finding is also
found by Block, Crochet, Jones, & Papa
(2013). They found that teachers' effectiveness
in conducting the teaching and learning pro-
cess influences the students' learning achieve-
ment. Another study that found teachers'
teaching competence that influences their
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performance and the students' achievement
was also conducted by Arifah & Prijambodo
(2014).

From the explanation above, it can be seen
that previous research has identified that self-
efficacy, emotional intelligence, and peda-
gogical competence have a positive and sig-
nificant effect directly on teacher perfor-
mance. Each of these variables has a direct
impact on teacher performance. So, it can be
said that self-efficacy has a positive and sig-
nificant effect on teacher performance and
emotional competence and pedagogical com-
petence, which have a direct, positive, and
significant effect on teacher performance.

Furthermore, this study enriches previous
studies' results by proving that emotional
competence and pedagogical competence af-
fect teacher performance directly and indi-
rectly. Both emotional and pedagogical com-
petence also have an indirect effect through
self-efficacy.

This means that with different levels of
self-efficacy, the impact of emotional compe-
tence and pedagogical competence will also
be different. The higher the self-efficacy of a
teacher, the better the pedagogical and emo-
tional competencies will be. So, it can be said
that self-efficacy is a moderator variable that
is important to pay attention to to improve
teacher performance. Research, which also
found that self-efficacy is a vital moderator
variable in performance, was also conducted
by Abd-Elmotaleb & Saha (2013). Therefore,
based on the results of this study, in addition
to increasing emotional intelligence and ped-
agogic competence, increasing teacher self-ef-
ficacy must be done to improve teacher per-
formance at Madrasah Aliyah Banjarmasin

Conclusion and Recommendation

This result can be concluded that emo-
tional intelligence has a positive and signifi-
cant relationship with performance through
teachers' self-efficacy at Madrasah Aliyah
Banjarmasin City. Emotional Intelligence,
Pedagogical Competency is in the moderate
category, while self-efficacy is in High and
Teacher Performance in the good category.
Therefore, it is recommended that the schools

and the stakeholders conduct activities that
can improve teachers' self-efficacy, emotional
intelligence, and pedagogical competence.
Because if the teachers' self-efficacy, emo-
tional intelligence, and pedagogical compe-
tence are high, it will positively impact their
performance and the students' achievement.
Besides, teachers should also develop the
ability to plan learning activities more effec-
tively by using strategies that are oriented to-
wards each student's characteristics and us-
ing various methods and techniques and in-
struments that vary in learning assessment.

Since this study is limited to Madrasah
Aliyah Banjarmasin City, a further study is
needed by involving more teachers from var-
ious schools. It is done to have better results
that can be generalized into a bigger popula-
tion so that the results of the study can be
used by more parties to improve the teachers'
performance.
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