
JOURNAL OF K6, EDUCATION, AND MANAGEMENT 
2020, Vol. 3, No. 2, 118– 127 
http://dx.doi.org/10.11594/jk6em.03.02.03 
 

 

 

How to cite: 
Rosyada, A. (2020). Contribution of organizational commitment, lesson study, and teacher professionalism to learning 
quality. Journal of K6, Education, and Management, 3 (2), 118 – 127. doi: 10.11594/jk6em.03.02.03 

Research Article  
 

 

Contribution of Organizational Commitment, Lesson Study, and Teacher  
Professionalism to Learning Quality  

 
Amrina Rosyada *, Aslamiah, M. Saleh 

 
Master Program of Education Management, Universitas Lambung Mangkurat, Banjarmasin 70123, Indonesia 
 
 
Article history: 
Submission August 2020 
Revised September 2020 
Accepted September 2020 
 

 
ABSTRACT 
 

The aims of this study describes and analyzes the contributions: organizational 
commitment to the quality of learning; school-based lesson study (SBLS) on the 
quality of learning; an organizational commitment to professionalism; SBLS to-
wards professionalism; professionalism towards the quality of learning; an or-
ganizational commitment to the quality of learning through professionalism; and 
SBLS on the quality of learning through professionalism. This research used a 
quantitative method by distributing questionnaires with a Likert scale. The study 
population was 128 teachers with a sample of 97 teachers who were selected by 
proportional random sampling at State Middle Schools in Banjarbaru City—col-
lecting data using instruments that have been valid and reliable. Data were ana-
lyzed descriptively and path analysis. The research results show: (1) organiza-
tional commitment has a contribution to the quality of learning, (2) SBLS has a 
contribution to the quality of learning, (3) organizational commitment has a con-
tribution to professionalism, (4) SBLS has a contribution to professionalism, (5) ) 
professionalism has a contribution to the quality of learning, (6) organizational 
commitment has a significant indirect contribution to the quality of learning 
through professionalism, and (7) SBLS does not have an indirect contribution to 
the quality of learning through professionalism. 
 

Keywords: Organizational commitment, school-Based Lesson Study (SBLS), 
teacher professionalism, quality of learning 

*Corresponding author: 
E-mail:  
amrinarosyada123@gmail.com 
 

 

 

 
Introduction 

The times, science, and technology encourage 
society's increasing demands for qualified educa-
tion in Indonesia (Dewi & Primayana, 2019). Qual-
ified education can produce quality human re-
sources (Tayibnapis, Wuryaningsih, & Gora, 
2018). In the end, this will make a country more 
advanced and develop rapidly in science and 
technology is most needed in responding to the 
challenges of the times in the future (Sonhadji, 
2004).  

As formal educational institutions, schools 
are a place to produce quality human resources 
through a good quality education process 
(Ashadi, 2017). In other words, education is the 
center of the process of developing society 

(Pedersen, Nørgaard, & Köppe, 2018). Education 
is a social right and an individual bond concerning 
the state (Marshall, 1950). So, indeed, improving 
the quality of education is a development target 
in the national education field and is an integral 
part of efforts to improve human quality (Shelvia, 
Ahmad, & Mahrita, 2020). Therefore, to create 
quality human resources, in this case, competent 
graduates and per society's demands, the school 
must carry out a quality learning process, both na-
tional and international quality standards 
(Sudarsana, 2018). 

The average value of the National Examina-
tion (UN) at the SMP / MTs level nationally and 
the level of South Kalimantan Province in 2018 
decreased from 2017. Besides, based on the UN 
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results statistics published by the Ministry of Ed-
ucation and Culture, of the 14 State Junior High 
Schools that held the UN, almost all (11 schools) 
were State Middle Schools in Banjarbaru City, the 
average UN score decreased from 2015 to 2017 
(Huda, 2018). One of the problems that cause a 
decline in the quality of graduates is the quality of 
learning, which is still not optimal (Rahman, 
2018). It could also be because the way students 
receive and understand lessons is also a part of 
learning that is often overlooked (Frick, Chadha, 
Watson, Wang, & Green, 2009).  

To maximize the results of education in soci-
ety and achieve success and sustain it, an open 
education for all learners is the primary key 
(Ossiannilsson, Altinay, & Altinay, 2016). It is es-
sential not only to assess learning questions aca-
demically but also to advocate for the learning 
students need for use in society (Saliyeva & 
Levesley, 2018). It is suspected that teachers who 
are professional and have ethical organizational 
commitment can improve the quality of learning 
in schools, especially the quality of the learning 
process (Sastrawan, 2016). Professionalism is 
from knowledge and experience, so the more 
knowledge and experience a teacher has, the 
more professional his field will be (Sulaiman, 
Damai, & Effendi, 2019). Teachers need to de-
velop themselves to gain experience with various 
relevant activities (Boekaerts, 1999). One of 
them, teachers who carry out Lesson Study activ-
ities, also contributes to improving the quality of 
learning. 

Teachers contribute an essential role in im-
proving the quality of education (Isniwati, 
Wahdini, & Saleh, 2020; Poernamawijayai, 
Sulaiman, Suriansyah, & Dalle, 2018). It is not sur-
prising that teachers' actions, values , and priori-
ties for learning are national topics in many coun-
tries (Rimm-Kaufman & Sawyer, 2004). The learn-
ing process's quality and failure are highly de-
pendent on the ability and behavior of teachers in 
managing learning (Mujiati, Suriansyah, & 
Effendi, 2019). Concerning the requirements of 
teacher professionalism, according to Glickman, 
the work commitment of teachers in their work is 
considered necessary (Naro, 2017). Furthermore, 
according to Naro, commitment is the teacher's 
attachment to the school where he works, the 
school needs commitment from the teachers so 

that the school's resources can be adequately 
maintained (Tuğrul Mart, 2013). Teacher commit-
ment is an attachment to a task that leads to re-
sponsibility and an innovative and responsive at-
titude to advances in science and technology 
(Harahap, Suriansyah, & Suhaimi., 2020). Accord-
ing to Glickman (1981), the level of teacher com-
mitment can be described in a continuum that 
moves from low-level commitment to high-level 
commitment. A high commitment is one of the 
main requirements to produce professional 
teachers (Glickman, 1981). So, without realizing 
it, commitment is how the teacher tries to build 
his identity as someone with the status of 
'teacher.' (Cynthia & Wagoner, 2015). As a saying 
of the Buddha quoted by (McCullagh, 2013), com-
mitment can be seen as "who we are today comes 
from yesterday's thoughts, and our present 
thoughts will shape our lives tomorrow." So, it 
means that a good teacher is a professional with 
a high level of commitment. He has a great sense 
of responsibility in him to develop education and 
provide the best lessons for his students so that it 
can be useful later. In other words, a good 
teacher will help their students to improve their 
learning achievements (Dalle, Haderani, & Ulfah, 
2010).  

Based on research results found by Winarsih 
and Mulyani (2012), lesson Study can improve 
teacher professionalism, improve student learn-
ing processes, and outcomes. Other than that, 
Elvinawati, Sumpono and Amir (2012) concluded 
that the Lesson Study in the School I Chemistry 
course can improve the quality of the learning 
process and help student character building. Like-
wise, in Mathematics, what teachers do to de-
velop students' abilities in understanding Mathe-
matics requires Lesson Study (RAND Mathematics 
Study Panel & Ball, 2003).  

It shows that several efforts can be made to 
improve the quality of learning in the classroom, 
including increasing teacher professionalism, in-
creasing organizational commitment, and imple-
menting School-Based Lesson Study (SBLS) 
(Irmayani, Wardiah, & Kristiawan, 2018). These 
three aspects are expected to be a determining 
factor in improving the quality of learning. 

The aims of this study to describe and analyze 
the contribution: commitment organization on 
the quality of learning; lesson study school-
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based(LSBS) on the quality of learning; organiza-
tional commitment to professionalism; LSBS to-
wards professionalism; professionalism towards 
the quality of learning; organizational commit-
ment to the quality of learning through profes-
sionalism; and LSBS on the quality of learning 
through professionalism. 

 
Organizational commitment 

Meyer & Allen (1997) define commitment as 
a psychological condition that describes the rela-
tionship between employees and their organiza-
tion. It has a role in the decision to continue or 
terminate membership in the organization. Or-
ganizational commitment is the loyalty of em-
ployees or subordinates in helping the organiza-
tion achieve its goals without resigning for various 
reasons (Juaini, Aslamiah, & Suhaimi., 2020). This 
form of commitment is characterized by identifi-
cation with the organization's goals and values , 
the desire to strive and maintain membership in 
the organization (Leithwood, Menzies, & Jantzi, 
1994). 

Meyer & Allen (1997) divide commitment into 
three dimensions as follows: 1) Affective commit-
ment, appears for someone's wish to be part of 
an organization because there is an emotional 
bond, 2) Continuance commitment occurs when 
someone stays in an organization because he 
needs a salary and other benefits, or because the 
person does not find another job, and 3) Norma-
tive commitment, arises from the values in a per-
son because of the awareness that commitment 
to the organization is a necessity as a member of 
the organization.  

 
Lesson study 

Lesson Study is a model of teacher coaching 
from Japan. In Japanese, it is called Jugyokenkyu, 
which consists of 2 words, namely jugyo, which 
means learning and kenkyu, which means re-
search/study (Lewis & Takahashi, 2013). In other 
words, a lesson study can be interpreted as an as-
sessment of learning. Lesson Study is a form of 
improving the quality of learning and developing 
the competence of educators selected by Japa-
nese educators (Abizar, 2017). It is crucial nowa-
days for teachers to monitor each other's learning 
strategies (Ma, Xin, & Du, 2018). So, Lesson Study 
is, of course, something necessary to improve the 

quality of learning in schools. Lesson Study con-
tains activities in the form of a systematic process 
to test the effectiveness of teaching to improve 
learning outcomes. Its systematic process is a col-
laboration between teachers in learning commu-
nities at schools to develop plans and learning 
tools (Plan stage), make observations (Do stage), 
and reflection and revision of learning plans cycli-
cally and continuously (See stage) (Cerbin & Kopp, 
2006). It must be done in support of the for-
mation of a learning system, which will later be 
considered the most appropriate to be applied to 
achieve satisfactory results for students. 

In implementing the Lesson Study, educators 
collaboratively study the curriculum, formulate 
learning objectives. The goals of developing stu-
dent life skills, design learning to achieve these 
goals, carrying out and observing a research les-
son (studied learning) reflect then to discuss the 
learning that is reviewed and refined, and plans 
for the next lesson (Susilo, 2013). 

There are two implementation models of les-
son study (Nursafitri, 2015): 1) School-based les-
son studies, namely lesson studies conducted in 
schools by teachers of various fields of study and 
school principals. In its implementation, schools 
may involve outsiders as experts such as lecturers 
from higher education institutions, and 2) Lesson 
studies are based on teacher groups. These 
namely, lesson studies are usually coordinated by 
groups of teachers and fostered by related edu-
cation offices in specific work areas such as KKG 
and MGMP. 

 
Teacher professionalism 

Professionalism comes from English, namely 
professionalism, which means professional na-
ture. According to Glickman (1981), Professional 
teachers have a high level of commitment to their 
work and have a high level of abstract thinking 
skills in dealing with problems. Furthermore, 
Glickman divides the teacher type into four quad-
rants based on the level of commitment (Level of 
Commitment) and abstraction (Level of Abstrac-
tion).  

According to Glickman (1981), the level of 
teacher commitment can be described on a con-
tinuum moving from low-level commitment to 
high-level commitment. Teachers who are highly 
committed can be seen from 1) High concern for 
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student and other teachers, 2) Extra time energy 
expended (providing more time and energy), and 
3) Primary concern with doing more for others 
(pay attention by doing more for others) (Tuğrul 
Mart, 2013b). 

Glickman (1981) explained that the level of 
the ability to think abstractly is shown in the abil-
ity of the teacher to analyze the teaching and 
learning process, formulate alternative solutions 
to learning problems and choose the best alter-
native in solving learning problems inde-
pendently. Besides, abstract thinking behavior 
also includes teachers' ability to innovate and be 
creative in carrying out their duties as teachers 
(Suriansyah & Aslamiah, 2012).  

Also, teachers' status is seen as part of those 
who have little importance or use (Toch, 2010), 
but teachers still teach professionally. It is be-
cause of the professional nature and coordination 
that can be formed between the teacher and the 
student and also the student's guardian (Kassini, 
2008). In other words, the professionalism shown 
by the teacher who always teaches in front of the 
class, no matter what level of commitment, is a 
real form of the teacher trying to commit to his 
identity status as a teacher. Therefore, teachers' 
professional identity is always identified with a 
concept that brings hope for the future and pro-
vides real change (Lopes, 2019).  
 
Quality of learning 

Goetsch and Davis define quality as a dynamic 
condition associated with originates, services, 
people, processes, and the environment that 
meet or exceed expectations. Crosby defines 
quality as individual conformity to standards/re-
quirements/demands (Engkoswara, 2010). The 
quality of learning is mostly about the quality of 
the process and the quality of learning outcomes 
(Taurina, 2015). The quality of the learning pro-
cess defined as the quality of learning activities 
carried out by teachers and students in class and 
elsewhere. In contrast, the quality of learning 
outcomes is the quality of learning activities man-
ifested in the form of real learning outcomes 
achieved by students in the form of values (Hadis 
& Nurhayati., 2010). 

In the context of learning, the notion of qual-
ity includes the input, process, and output of 
learning (Nursafitri, 2015). Quality learning boils 

down to the teacher's ability in the learning pro-
cess (Surakhmad, 2006). It means that quality 
learning is active learning, which in essence con-
cerns the teacher's ability in the learning process 
in the classroom (Simon, Erduran, & Osborne, 
2006).  In simple terms, teachers' abilities must be 
possessed by teachers to plan to learn, carry out 
the learning process, and evaluate learning 
(Berliner, 2001). Besides, according to Hooks, 
teachers must also respect and care for their stu-
dents to form conditions where learning can 
begin in the deepest and closest way (Gewirtz & 
Cribb, 2020). It means there are many ways to get 
the best quality of learning, with the center being 
the teacher who is in full control. 

 
Material and Methods 

This research uses the method of a survey 
with a quantitative approach through path analy-
sis. The sample is from a population that has been 
determined per the object of research. The re-
search sample required is as many as 97 teachers 
in 4 schools selected by proportional random 
sampling from a population of 128 teachers at 
State Junior High Schools in Banjarbaru City who 
implement SBLS activities. The data was collected 
using instruments that had been tested for valid-
ity and reliability. There are four questionnaires 
with a Likert scale to measure the four variables 
studied. They are the quality of learning (Y) as the 
dependent variable, organizational commitment 
(X1), and School-Based Lesson Study (SBLS) (X2) 
as independent variables, and teacher profes-
sionalism (Z) as an intervening variable with a 
conceptual model between variables as shown in 
Figure 1. 

 
 

 

 
 

 
 

 
Figure 1. Model of the Conceptual Relationship be-

tween Variables and Bels 

By the conceptual model above, path analysis 
is to answer the hypothesis (H0) in this study. 
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Namely: H1: there is no direct contribution of or-
ganizational commitment to teacher profession-
alism; H2: there is no direct contribution of 
School-Based Lesson Study (SBLS) to teacher pro-
fessionalism; H3: there is no direct contribution of 
organizational commitment to the quality of 
learning; H4: there is no direct contribution of 
School-Based Lesson Study (SBLS) to the quality 
of learning; H5: there is no direct contribution of 
teacher professionalism to the quality of learning; 
H6: there is no indirect contribution of commit-
ment organization on the quality of learning 
through teacher professionalism, and H7: there is 
no indirect contribution of School-Based Lesson 
Study (SBLS) to the quality of learning through 
teacher professionalism. 

 
Results and Discussion 

The descriptive analysis of the respondents' 
responses to the four research variables shown in 
Table 1 in the form of mean and classification 
based on calculations using the ideal mean (Mi) 
and ideal standard deviation (Sdi). The descriptive 

data in Table 1 means that the respondents gave 
the highest emphasis in filling out the research 
questionnaire on the organizational commitment 
variable and the lowest emphasis on the teacher 
professionalism variable. 

The prerequisite analysis showed that the re-
search data were normally distributed and linear. 
Besides, the data did not show multicollinearity 
symptoms, and there were no heteroscedasticity 
problems. All variables have met the require-
ments for further analysis, so that hypothesis 
testing followed by the path analysis with a sum-
mary of the results in Table 2. 

The results of the path analysis, as shown in 
Table 2, are used to answer the seven research 
hypotheses formulated, the decisions in Tables 3 
and 4. Table 3 summarizes the decisions H1, H2, 
H3, H4, and H5 with the criteria of less significance 
than 5%, then the hypothesis (H0) is rejected. 
Based on the analysis in Tables 1, 2, 3, and 4, this 
study found a relationship between variables that 
explained. 

 
Table 1. Mean and classification of research variables 

Variable Mean Classification 

Organizational Commitment 3.34 Medium 

SBLS 3.09 Medium 

Teacher Professionalism 2.86 Medium 

Quality of Learning 3.02 Medium 

 
Table 2. Summary of path analysis results 

Substructural I 
Organizational Commitment, SBLS to Teacher Professionalism 

Variable 
Path 
Coefficient 

T Sig. 
R2 

Organizational 
Commitment 

0.125 1.646 0.013 
0.976 

SBLS 0.865 11.390 0.000 

 
Substructural II 
Organizational Commitment, SBLS, Teacher Professionalism on Learning Quality 

Substructural II 
Path 
Coefficient 

T Sig. 
R2 

Organizational 
Commitment 

-0.118 -3.248 0.002 

0.995 SBLS 0.326 5.887 0.000 

Teacher 
Professionalism 

0.789 16.186 0.000 
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Table 3. Summary of hypothesis testing decisions H1, H2, H3, H4, and H5 

Hypothesis (H0) Sig. Decision 
H1: there is no direct contribution of organizational commitment to teacher 
professionalism 

0.000 Rejected 

H2: there is no direct contribution of School-Based Lesson Study (SBLS) to teacher 
professionalism 

0.000 Rejected 

H3: there is no direct contribution of organizational commitment to the quality of 
learning 

0.000 Rejected 

H4: there is no direct contribution of School-Based Lesson Study (SBLS) to the quality 
of learning 

0.000 Rejected 

H5: there is no direct contribution of teacher professionalism to the quality of learning 0.000 Rejected 

Table 4. Summary of hypothesis testing decisions H6 and H7 

Hypothesis (H0) 
Relationship Coeffi-
cient z Decision 
Direct Indirect 

H6: there is no indirect contribution of organizational 
commitment to the quality of learning through teacher 
professionalism 

-0.118 0.099 2.26 Rejected 

H7: there is no indirect contribution of School-Based Lesson 
Study (SBLS) to the quality of learning through teacher 
professionalism 

0.326 0.682 1.47 Rejected 

 
The relationship of organizational commitment, 
learning quality, and teacher professionalism 

This study confirms that there is a significant 
and direct relationship between organizational 
commitment and learning quality. Besides, it also 
proves that the relationship between organiza-
tional commitment and learning quality through 
teacher professionalism does exist.  

This finding is per the results of Mundiri's re-
search (2015) concluded that organizational com-
mitment could improve the quality of education. 
Besides, in general, the quality of teaching and 
learning for State Middle School teachers in the 
city of Banjarbaru is classified as medium. The av-
erage value on the sub-variable of teacher learn-
ing behavior shows a high value compared to 
other sub-variables. It shows that teacher behav-
ior in the form of building positive attitudes of 
students towards learning, mastering scientific 
disciplines, understanding the uniqueness of stu-
dents, mastering the management of educational 
learning, and developing personality and profes-
sionalism can be useful. Rosdiana's opinion 
(2016) that teachers committed to their work 
brings a positive impact by improving the learning 
quality in the classroom, as well as the results of 
their research, which concludes that teacher 

commitment affects learning outcomes and the 
effectiveness of the learning process of students. 

The description above indicates that a 
teacher who has a strong commitment to his job 
will increase the quality of learning carried out by 
a teacher in the classroom (Day, 2002). A teach-
er's commitment to carrying out duties is indis-
pensable in its function as an educator (Izzati, 
Suhariadi, & Hadi, 2016). This study found that 
most of the teachers at State Junior High Schools 
in Banjarbaru City mastered scientific disciplines, 
understood the uniqueness of students and mas-
tered the management of learning well. It has a 
positive impact on teaching and learning activi-
ties, which in turn makes a significant contribu-
tion to improving the quality of learning in class. 
It is in line with Solomon's opinion (2007) that 
teacher commitment can influence student 
achievement and an orderly climate conducive to 
learning. 

Based on the descriptions above, a high or-
ganizational commitment teacher will always be 
dedicated to continuously evaluating and improv-
ing himself, especially in terms of mastery of 
knowledge (material), classroom management, 
and the effectiveness of the learning process, 
which will ultimately create learning quality. 
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The relationship of School-Based Lesson Study 
(SBLB), the quality of learning, and teacher pro-
fessionalism 

This study identifies that there is a significant 
relationship between the implementation of 
school-based lesson study (SBLS) with the learn-
ing quality. There is also a direct relationship be-
tween the implementation of SBLS and the qual-
ity of learning. Besides, an indirect relationship 
was also identified between the implementation 
of SBLS and the quality of learning through 
teacher professionalism. This finding is similar to 
Sumani's research (2009), which concludes that 
lesson study has made a considerable contribu-
tion to improving the quality of learning. 

In general, teacher activities in SBLS activities 
are in the medium category, and the learning 
quality of SMP Negeri teachers in Banjarbaru City 
is in the medium classification. It shows that the 
existence of SBLS activities that have been imple-
mented can affect the improvement of the learn-
ing quality carried out by a teacher in the class-
room. This study found that most of the teachers 
at State Junior High Schools in Banjarbaru City 
had mastered scientific disciplines, understood 
the uniqueness of students, and mastered the 
management of learning well. It has a positive im-
pact on teaching and learning activities, which 
will make a significant contribution to improving 
the quality of learning in the classroom. 

The description above indicates that the 
school-based lesson study (SBLS) activities con-
ducted by teachers at the Banjarbaru City Junior 
High Schools have had a positive impact on im-
proving the quality of learning. It is in line with 
Nursafitri's (2015) opinion that one of the efforts 
that can be implemented to improve the quality 
of learning is to carry out lesson studies. It con-
cludes that lesson study can improve the quality 
of teachers/lecturers, and the quality of learning 
results in an increase in the quality of graduates 
in return. Besides, with SBLS activities, the teach-
ers involved can be helped and trained in evalu-
ating and correcting things that are lacking in the 
teaching and learning process. It is assisted by the 
observer who is in charge of recording and re-
cording teacher learning activities so that the 
teacher concerned can improve the quality of 

teaching in the classroom. In other words, teach-
ers can continue to make continuous improve-
ments to achieve the desired learning goals 
(Edmonds, 2007). It is per Jusuf's research results 
(2018), who concluded that with the lesson study 
activities, educators/lecturers could improve 
their learning process with input from the ob-
server team. The descriptions above said that the 
school-based lesson study (SBLS) activities carried 
out can have a significant influence and contribu-
tion to improving the quality of learning carried 
out by SMP Negeri teachers in Banjarbaru City 
who are involved in these activities. 
 
The relationship between teacher professional-
ism and learning quality 

The findings above indicate that teachers' 
professional level at State Junior High Schools in 
Banjarbaru City affects the improvement of the 
quality of learning carried out by teachers in the 
classroom. High teacher professionalism will have 
a positive impact on improving education quality, 
especially the quality of learning about the quality 
or quality of education. It is in line with Rusman's 
opinion (2012), who explained that professional 
teachers are a determining factor for the quality 
education process and also the results of Sobri's 
research (2013) which states a possibility to im-
prove the quality of learning, one of which is the 
professionalism of teachers. 

This study found that most of the teachers at 
State Junior High Schools in Banjarbaru City had 
moderate and reasonable categories of profes-
sionalism. It sure has a positive impact on teach-
ing and learning activities, which contributes to 
improving the quality of learning in class. This 
finding is in line with Sastrawan’s research results 
(2016), which concluded that professional teach-
ers would be able to improve the learning pro-
cess, which will improve the quality of learning.  

The description above is in line with Surakh-
mad's (2006) opinion, which states that quality 
learning boils down to the teacher's ability in the 
learning process. It means that quality learning is 
learning, which concerns the teacher's ability in 
the learning process in the classroom (Zakirova, 
2016).  In simple terms, the teacher's abilities that 
must be possessed by teachers are the ability to 
plan to learn, carry out the learning process, and 
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evaluate learning, where these abilities are in-
cluded in the professional competence of teach-
ers. 

The descriptions above concluded that a 
teacher must be able to plan, implement, and 
evaluate and improve the learning process that is 
carried out in the classroom. In other words, the 
teacher must have excellent professional compe-
tence. It is indispensable to achieve the desired 
learning objectives in order to realize quality 
learning. 
 
Conclusion and Recommendation 

The results show and conclude that: organiza-
tional commitment has a contribution to the 
quality of learning, SBLS has a contribution to the 
quality of learning, organizational commitment 
has a contribution to professionalism, SBLS has a 
contribution to professionalism, professionalism 
has a contribution to the quality of learning, or-
ganizational commitment has an indirect contri-
bution to quality learning through professional-
ism and professionalism is an intermediary for the 
relationship between SBLS and the quality of 
learning, however, SBLS does not have a contri-
bution to the quality of learning through profes-
sionalism. 

This study recommended that stakeholders 
and education practitioners use this information 
as input in planning education quality improve-
ment programs, the quality of learning in the 
classroom, and the quality of education in the 
school environment. 
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